ABSTRACT The present study analyses young Portuguese students' perceptions of their rights at school and at home. The sample consisted of 294 male and female students, in Year 7 to Year 9, from several regions in the country. The assessment instrument used was the 'Children's Rights Scale' (Hart, 1993; Hart et al., 1996) and results were related to a number of other questions regarding the following independent variables: (1) school variables (school year, school achievement, teacher's support, violence at school); (2) family variables (parental authority, family cohesion, parents' education); (3) personal variables (age, gender, professional interests). Significant relations were found between the students' perceptions of their rights and these independent variables. In general, Portuguese students declare that their rights exist and are very important. Students who have a greater degree of personal limitations, or who live in worse school or family contexts, are the ones who indicate less importance and perceive less existence of rights at school and at home. The study gives directions to efforts to strengthen projects for the promotion of students' rights by including training programs for teachers and parents, in a close net connection among school, family and significant social agents.
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situation'. It was mainly after Adolph Hitler's horrifying acts that the world community awakened to the need for a general framework in defence of Human Rights. However, fifty years have now passed and there are still many transgressions and neglect of human rights, usually in war situations, but also in the treatment of minorities.
In the field of scientific investigation, there is a lack of specific studies which enable us to understand what is going on among disfavoured groups and about the rights of adolescents. The study reported in this article must be seen as a part of our contribution to the International Cross-National Children's Rights Research Project of the International School Psychology Association (directed and coordinated from the Office for the Study of the Psychological Rights of the Child, Indiana University-Purdue University, Indianapolis). It has as a general purpose the analysis of young Portuguese students' perceptions of their rights at school and at home.
Subjects
Schools were chosen by random sampling from various places in Portugal to cover a wide spectrum of school types: rural, small town, suburban and urban schools. The sample consisted of 294 students, 48.7 percent males, 51.3 percent females; 23.2 percent were 12-year-old, 24.8 percent were 13-year-old, and 52 percent 14-year-old; 34.6 percent were Year 7, 25.8 percent were Year 8 and 39.6 percent Year 9. The great majority declared themselves to be Catholic (85.9 percent); while a small group reported no religious affiliation (11.8 percent) and an even smaller group indicated that they followed other religions (2.3 percent).
Instruments and variables
In order to evaluate the rights, the Children's Rights Scale (Hart, 1993; Hart et al., 1996) was used. It is a questionnaire about the perceptions of the rights, with four response sets: existence at home; importance at home; existence at school; importance at school. The answers to the questionnaire were given by applying the following Likert 5-point scales:
IMPORTANCE (for persons my age, the right should be given the following level of importance) (1) Of no importance (2) Of some importance (3) Important (4) Very important (5) Of greatest importance (?) Does not apply/don't know EXISTENCE (For persons my age, the right exists to the following degree) (1) Not at all (2) To a small degree (3) To a medium degree (4) To a large degree (5) Fully supported (?) Does not apply/don't know
For this exploratory stage of the study, items were organized within specific dimensions to facilitate the interpretation of the results. The rights expressed in each one of the items were considered to fall in the following dimensions or semantic units:
• self-determination (SD): 8, 10, 23, 24, 27, 28, 29 and 37; • educational instruction (EI): 16, 17, 19, 26, 33, 35, 36 and 39; 20 and 31; 13, 14, 15, 25 and 38; 2, 3, 4, 11, 22, 30, 32, 34 and 40;  • basic provision (BP): 6, 7, 9, 18 and 21.
These semantic units relate directly to the model of human needs proposed by Maslow (1970) , as well as to studies on the need of selffulfilment (Deci and Ryan, 1985) . There is a parallelism between the sequence of psycho-social rights (basic provision, protection-security, social-emotional relationship, recognition-esteem, educational basis and self-fulfilment) and the disposition of the needs according to the well-known Maslow pyramid (physiological needs, need of security, belonging, self-esteem, knowledge and self-fulfilment). Table 1 presents the Cronbach-Alpha for dimensions, or semantic units, of the Children's Rights Scale (CRS), for the several groups. The alpha values exceed generally acceptable levels for this type of instruments (0.75). The greater coefficients appear in the whole sum of the scale (CRS-TOTAL), with alpha values superior to 0.90, and the lessor coefficients appear in the dimension recognition-esteem, with values between 0.60 and 0.67. This may have to do with a greater heterogeneity of the items in the relational dimension, or reflect some specificity presented by this dimension.
The possibilities of relationships between the psycho-social rights and other variables (considered as independent ones), led the authors to apply three additional instruments in the Portuguese project. Each required answers to be selected from a 6-point agreement scale -from 1 (totally disagree) to 6 (totally agree).
(a) The Confidence in one's Capacities Scale (Veiga, 1996) , with the following items taken out from the SCALE (38, 39, 36, 37, 16, 28, 31, 46, 49) . The alpha value was 0.75.
(b) The Violence of Youths at Schools Scale (Veiga, 1995) , which was built with the following items, taken from the EDEP: 1. I destroy or The enquiry also included specific questions designed to evaluate the independent variables: perception of teacher's support; brotherhood; parental authority; parents' education; family cohesion; aimed profession; and exposure to aggressive TV programs; school achievement; number of school failures.
The variable perception of teachers' support was evaluated by means of the item I can feel the support of teachers in school. The same procedure was followed to evaluate the item brotherhood; and the item exposure to aggressive TV programs. The available answers were yes or no. Parental authority was evaluated by means of the item my parents deal with me in an authoritarian, understanding or indifferent manner. The available choices are only understanding versus authoritarian. Parents' education means the average of father's and mother's years of education. Two groups were defined: low level (the average of both parents' education rates less than Year 9) and average/high level (the average rates equal to or greater than Year 9). The variable family cohesion was divided into two categories: students with separated/divorced parents versus married parents. The aimed profession was evaluated by means of the item 'Which profession would you like to have?'. The profession was considered high if it implied having a university course, and low if it did not. The variables of school achievement were: Natural Sciences (NC), Mathematics (MAT), History (HIST) and Mother Language (ML). In each subject achievement was to be classified from 1 (lowest achievement) to 5 (highest achievement).
Questions of study
A first objective of the survey was to determine the relative position of each one of the rights. More specifically, the following questions of study were stated:
1. What is the degree of existence and the degree of importance given to each one of the rights at school and at home? 2. Are there statistically significant differences between the mean scale values on the Children's Rights Scale (CRS) for groups of distinctive students, according to each one of the following independent variables: school year (Year 9 versus Years 7/8), number of school failures (with failures versus no failures), parents' education (low versus average/high level), family cohesion (separation/divorce versus marriage), parental authority (authoritarian versus understanding), age (12-to13-years-old versus 14-years-old), gender, aimed profession (low versus high), and exposure to aggressive TV programs (yes versus no)? 3. How do the results between each one of the Children's Rights Scale (CRS) dimensions and each one of the following independent variables correlate: school achievement, teachers' support, violence at school, parental support, brotherhood and trust in each ones' capacities?
It must be stressed that, due to a great lack of previous studies, the results which are presented can only be seen as belonging to the exploratory type.
Procedure
The data were collected during 1995, following project guidelines. The students of the classes included in the study filled in the questionnaires, supervised by their teachers. They performed this task during regular class time and were given as much time as they needed. The students participated in the research on a volunteer basis.
Results

Highest and lowest scaled items
The top and bottom five items, according to mean scale values, for existence and importance at school and at home are presented in Table 2 . For school-existence, the rights judged of lower existence appear in the dimensions of protection-security (items 1, 3, 4), basic provision (item 21), and in self-determination (item 23). For these items, the average scale value is between the to a medium degree and to a large degree levels. The rights at the top, of greater existence, appear in the dimensions of social-emotional relationship (items 5, 13 and 15), educational instruction (item 19), and recognition-esteem (item 20). For these items, the average scale value is between the to a large degree and fully supported levels.
For school-importance, the rights judged of lesser importance are in the dimensions of self-determination (23, 8 and 28), basic provision (item 21), and protection-security (item 3). The ones seen as being of greater importance are in the dimensions of protection-security (item 11), basic provision (items 18 and 6), social-emotional relationship (13) and educational instruction (item 26). Item 23 is the only one which appears between the parameters important and very important. The other items are situated between the parameters very important and of greatest importance.
For home-existence, the items judged as existing at lower levels are related to the dimensions of self-determination (items 8, 23) and protection-security (items 1, 3, 4). The average scale value for the last four items (1, 3, 4, 23) falls between exists to a medium degree and to a large degree levels. For item 8, the average scale value falls between exists to a large degree and fully supported levels. Among the items judged to be at greater existence levels are some belonging in the dimensions of basic provision (items 9, 6), educational instruction (26, 35) and recognitionesteem (item 20). For these items, the average scale value falls between exists to a large degree and fully supported levels. For home-importance, the items identified as less important are in the dimensions self-determination (items 23, 8), protection-security (item 3), social-emotional relationship (item 15), and recognition-esteem (item 12). The ones seen as more important are in the dimensions basic provision (items 6, 9, 7), protection-security (item 11) and socialemotional relationship (item 25). For home-importance, item 23 is the only one with an average scale value between important and very important levels; the average scale values for the other items fall between very important and the parameter of greatest importance levels.
General Findings
Considering the average scale values of the 40 rights (items), the following can be observed: the importance of rights at school (M = 4.47) is significantly greater than the existence (M = 3.77) (t = 7.71; p < 0.001); the importance of rights at home (M = 4.58) is significantly greater than the existence (M = 4.23) (t = 4.39; p < 0.001); the existence of rights at home (M = 4.23) is significantly greater than at school (M = 3.77) (t = 5.3; p < 0.001); the importance of rights at home (M = 4.58) is significantly greater than at school (4.47) (t = 2.23; p < 0.5). Table 3 presents the number of subjects, means and standard deviations of the results in the Children's Rights Scale (CRS) dimensions, as well as the significance of the t values for the contrasts: school-existence versus school-importance, home-existence versus home-importance, school-existence versus home-existence, and school-importance versus home-importance.
The results for the Children's Rights Scale (CRS) dimensions also point out that: the importance of rights at school are significantly greater than its existence, at school and at home, in all the dimensions of the CRS (p < 0.001); the importance of rights at home are significantly greater than its existence, in all the dimensions of the CRS (p < 0.001); the existence of rights at home are significantly greater than at school, in all the dimensions of the CRS (p < 0.001); the importance of rights at home are significantly greater than at school, in all the dimensions of the CRS, exception made to esteem and self-determination. Table 4 presents the significance of the t values obtained in the Self-determination * ** Instruction *** *** ** *** ** *** Esteem ** ** * * * Relation * * * * * * Protection *** *** ** * *** * p < 0.05; ** p < 0.01; *** p < 0.001 SY, school year; SF, number of years of school failure; PED, parents' education; PA, parental authority; FC, family cohesion; AGE, student's age; GEN, student's gender; PRO, aimed profession; ATV, exposure to aggressive TV programs dimensions of the rights, according to relationships with the independent variables: school year (Year 9 versus Years 7/8), number of school failures (failures versus no failures), parents' education (low versus average/high level), parental authority (authoritarian versus understanding), family cohesion (separation/divorce versus marriage), gender, age (12-to 13-year-old versus 14-year-old) aimed profession (low versus high), and exposure to aggressive TV programs (yes versus no). It must be noted that for existence, as well as importance, the average scale values are higher for subjects of the following groups (when compared with the respective contrast groups): without school failure, with an average/high parents' education, with an appreciation of parental authority, with a married family (not separated/divorced), wishing to have a high professional level and dislike for aggressive television. The differences considering age, as well as school year, favour the younger students (12-to 13-year-old), together with students in school years 7/8, for school existence. However, for the importance of the rights, the older students, as well as the students in school year 9 are the ones who provide the higher scale value averages. For gender there are no statistically significant differences in the existence of the rights. However, girls provide higher average scale values for the importance given to some dimensions of the rights: relationship, esteem and instruction.
For school-existence, provision doesn't present any kind of differentiation. The larger differentiation appears for esteem, with five significant differences. The dimensions instruction and relation have four significant points of variation; self-determination and protection have only three. Self-determination is the dimension of rights with the most variation (9), followed by the relation and protection (with 7), instruction (5), esteem (4) and provision (3). The variable which appears to have a greater power of differentiation is parental authority; the variable presenting a minor power of differentiation is gender.
For school-importance no variation on the oscillation of the results for provision appears. The greater oscillation in the results did occur in relation. The variable family cohesion does not differentiate any dimension of the rights.
For home-existence, it can be observed that the dimension provision varies with the parents' education (PED)Higher values are positively related to subjects who have a medium/high parents' education (p < 0.001). The dimensions protection, esteem and instruction vary with most of the independent variables. Although they appear in a minor quantity, the dimensions relation and self-determination do present statistically significant variations according to independent variables. Among these, the ones which revealed a greater power of differentiation were level of parents' education (PED) (always with p < 0.001), parental authority (PA) and aimed profession (PRO); the one which appeared to have a minor power of differentiation was gender.
For home-importance, provision doesn't present any sort of oscillation for independent variables. Relation and instruction present the same quantity of differentiations (6); esteem and protection present five differentiations; self-determination only varied according to the family authority and aimed profession. The independent variables with a greater power of differentiation in the dimensions of the rights were aimed profession, school year and age; the one which revealed a minor power of differentiation was family cohesion. Table 5 presents the Pearson's correlation coefficients between the dimensions of the rights and the independent variables relating to school, home and personal conditions.
For school-existence concerns, significant correlations can be observed between the dimensions of the rights and the following variables: perception of teacher's support (PTS), perception of parent's support (PPS), trust in one's capacities (TC) and violence (VIOL). The coefficients of correlation existing between the dimension relation and the variables of school achievement -Natural Sciences (NC), History (HIST) and Mother Language (ML) -also deserve attention. The presented correlations are all positive except the ones for relationships with the variable violence. For school-importance significant correlation coefficients were found in most of the occurrences. However, it must be stressed that the results in Mathematics (MAT) can only be significantly correlated with selfdetermination; and brotherhood (BR) can only be correlated with instruction and self-determination.
For home-existence nearly all the dimensions of the rights present statistically significant correlations with all the variables (school, home and personal)The exception is provision which is only correlated with the following variables: perception of teacher's support (p < 0.05), perception of parent's support (p < 0.001) and trust in one's capacities (p < 0.01). The greater correlations appear with the variable perception of parent's support (p < 0.001), and the lesser with the achievement in Mathematics (p < 0.05).
For home-importance, there are significant correlations between the dimensions of the rights and the following variables: perception of teacher's support, perception of parental support, trust in one's capacities and for violence which is negatively correlated. Among other independent variables only the dimensions of self-determination, relation and protection present significant values. The results in Mathematics (MAT) can only be correlated with self-determination.
In short, provision appears to be the dimension of the rights which presents a lesser correlation, and the dimensions which are most correlated with the considered independent variables are protection and social-emotional relationship. The independent variables which do present greater correlations, with superior levels of statistical significance, are: perception of parental support, trust in one's capacities, and perception of teacher's support.
Discussion and conclusions
One general point which should be stressed is that Portuguese students recognize that their rights do exist not only in the school setting but also in their families, and that they are very important. The analyses conducted establishes that generally the existence of rights is considered greater at home than at school. This fact can be related to the importance given to rights at home, which is far greater than for school. The findings also indicate that students have much higher expectations for their rights in a school setting, beyond what they judge to be supported by that setting. In fact, it is a general finding that the importance of rights appeared to be greater than its existence, at school as well as at home, in most countries participating in the research project (Hart, 1996) . Thus, and in spite of the general average of good results obtained, home and, particularly school, appear to be the places where the rights of the children should be specially promoted.
Consideration of findings for the school context allows us to state that the students who give lower judgements of the importance and existence of rights at school, as well as in their homes can be characterized in the following ways: of inferior academic performance in school (with a greater school failure or with a lower school achievement), violent students and children who have perception of a lower degree of teacher support and students who lack confidence in their own capacities. The collected data allow the identification of teacher's support as one of the best ways to strengthen the existence of students' rights. The ability of the teacher to show to the student how he cares for this person (Erikson, 1980) , as well as the consideration for his/her self-determination (Maslow, 1970) , are seen as special ways of giving value to the person. This information is consistent with other studies (Dreikurs et al., 1982; Veiga, 1995) , suggesting the need of a model of teacher training including the following aspects: competencies of evaluation, training on human relationships among students of different educational levels, promotion of assertiveness in students, development of the child's confidence in his/ her capacities, in short the teacher's supportive availability for education.
Rights did also seem to exist less among students of adverse family contexts -low parents' education, authoritarianism, divorce/separation, low degree of parental support, low degree of brotherhood, exposure to aggressive TV shows -a fact which goes along with other studies (Oliveira, 1994; Veiga, 1997) . Among all the variables, the one considered as the most important of all is parental support. Parental support seems to be the most important parameter to take into consideration in the promotion of the rights perceived by the students in their families. Parents' training, especially in competencies such as understanding, supporting and capacity of accompanying their children, should be an important component of future projects in order to promote the rights of children.
The personal variables did also appear related to the rights. When gender is considered, the equality of rights between boys and girls suggests that social contexts have had the tendency to eliminate the traditional discriminatory differences (Hurtig and Pichevin, 1986) . Age does seem to favour younger students (12-to 13-year-old): the greater perception of existence of rights among students of these ages than among the older ones may be related to the greater need of affirmation among older students, striving towards construction of her/his new identity and independence (Erikson, 1980; Veiga, 1995) . One may also raise the hypothesis of a positive evolution in the direction of an increasing social valuing of children's rights. This hypothesis could be tested later on in longitudinal studies. Where aimed profession is concerned, the rights of students who aim at a lower profession are also lower. It is likely that the expectation of a shorter period in school may be associated with poorer home and school conditions, leading to lower expectations for the satisfaction of such rights (Fontaine, 1991; Loranger et al., 1987) .
This study allows us to highlight certain implications for the educational psychologist and his/her practice. Using the Children's Rights Scale (CRS) may yield important information on those students who need counselling. On the other hand, educational psychologists' use of the CRS will help the elaboration of plans for promoting children's rights at school and at home. The implementation of these programs should first consider students with a low level of assertiveness and weak results in school.
In short, Portuguese students declare that their rights exist and are very important. It should be noted that it is precisely those children who have more personal limitations or who have worse school settings or home contexts who give less importance and lower existence of rights at school and at home. Finally, the present study allows us to highlight the idea that projects for the promotion of children's rights should include training programs for teachers and parents, in a net connection including school, home and relevant social agents. Brofenbrenner's (1986) ecological model of human development may be used as a theoretical frame for such projects. Educational psychologists may develop an important role in these projects.
